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“A child or young person has additional support needs ‘where for whatever reason the child 
or person is, or is likely to be, unable, without provision of additional support, to benefit 
from the school education provided or to be provided for the child or young person.” 

 

Education (Additional Support for Learning) (Scotland) Act 2009. 

  

Section 1: Additional Support Needs and Development of this Policy 
 

Additional Support Needs 

 

The following quote is taken from the Code of Practice and defines the term additional 

needs.  It outlines the wide of factors which may give rise to additional support needs. 

 

“The Additional Support for Learning Act introduces a new framework for supporting 
children and young people in their school, education, and their families.  This framework is 
based on the idea of additional support needs.  This new term will apply to children and young 
people whom, for whatever reason, require additional support, long or short term, in order to 
help them make the most of their school education, children and young people may require 
additional support for a variety of reasons.” 
Supporting Children’s Learning, Code of Practice p11 

 

The principles listed below come from the City of Edinburgh Council Learning for All (2003).  

These are the key principles of learning and teaching which we follow as a school for all 

learners:  

  

Effective learning and effective teaching must:   

• promote social inclusion and equality for all   

• set high and realistic expectations for all   

• actively engage learners and promote high self-esteem   

• develop commitment, responsibility and independence in learners   

• promote creativity, flexibility and innovation  

  

Key features of effective learning and effective teaching are:   

• effective planning  

• effective interaction/teaching   

• effective learning   

• effectively meeting needs   

• effective assessment and reporting  

  

Rationale 

  
We are a fully inclusive school who aim to provide a broad, experiential curriculum to every 

learner.  At Stockbridge we believe that all children learn in different ways.  We recognise 
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that children may require additional support for a variety of reasons at different times in 

their education. 

  

‘Our aspiration is to enable all children to develop their capacities as successful learners, 
confident individuals, responsible citizens and effective contributors to society.’  

A Curriculum for Excellence: The Curriculum Review Group (2004) 

  

It is our responsibility to identify our learner’s needs, gather information and evidence, plan 

and implement support strategies and regularly review these strategies.  

 

At Stockbridge we work as a team to ensure additional support needs never become a 

barrier to our children’s learning.  We work in partnership with staff, parents and outside 

agencies to guarantee our children fulfil their potential (see appendix 1).  We follow the City 

of Edinburgh policies and guidance, which are listed below, to ensure that we do this.  

 

City of Edinburgh Policies and Guidance:  

  

• Learning for All (2003)  

• Additional Support for Learning Policy (2006)  

• ‘In On the Act’ 2006, the City of Edinburgh Guidance for Staff on the Education 

(Additional Support for Learning) (Scotland) Act 2004   

• Accessibility Strategy (2006 - 2009 Consultation as at August 2006)  

• A framework for Gifted and Talented Pupils (2006)  

  

 

Aims of policy  

  

At Stockbridge our Additional Support for Learning aims have been formed based on In on 
the Act (2011).  Our aims mirror the act’s three main principles: Children come first, 

Partnership and Quality for all. 

 

Children come first 

 Guarantee that support is individualised to each child. 

 Ensure that every child is given a say in their own support and this is listened to and 

carefully considered. 

 

Partnership 

 Identify how we work as a team, within school and with outside agencies, to plan, 

implement, record and review additional support for each child. 

 

Quality for all 

 Ensure we have a consistent and effective approach to support all children with 

additional support needs. 
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To achieve our aims we will: 

  

• Take a whole school approach involving, staff, pupils and parents to guarantee early 

identification of additional needs, effective support strategies, a reflective support 

model and an inclusive and supportive learning environment. 

• Take full account of individual pupil differences and ensure structures and support are 

in place to allow pupils to work towards realising their full potential  

• Ensure the child remains at the centre of everything we do. Listen to their opinion and 

take into account all of their needs. 

• Support class teachers to identify additional needs and deliver appropriate support to 

the children in their class. 

• Identify and record the role of each staff member involved in the child’s support. 

• Provide appropriate professional development, advice and resources to support every 

member of staff to deliver effective support to every child.  

• Involve the parents/careers in their child’s education by developing effective 

partnerships with them. Facilitate dialogue to include them in the decision making about 

their child. Where appropriate offer them support so they are able to fully support 

their children. 

• Engage with outside agencies, where appropriate, to ensure the most effective level of 

support is provided. 

 

  

Monitoring and Evaluation  

  

This policy with be regularly monitored by the ASL team.  The policy will be updated based 

upon feedback from all staff, parents.   

 

The information gathered in the monitoring and evaluating of the implementation of this 

policy will inform next steps in the improvement priorities in meeting pupils’ needs in 

Stockbridge Primary School.  
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Section 2-  The City of Edinburgh Framework for Support and Support 

Approaches  

  
At Stockbridge Primary School there is a referral process in place for children for whom 

Support for Learning may be beneficial. This is completed by the class and teacher and 

passed to the Support for Learning teacher (see appendix 2).  Referrals may be made based 

on concerns from parents/careers or outside agencies.  

 

Section 3 of Chapter 3 of the City of Edinburgh Guidelines, ‘In on the Act’ outlines the 

Framework of Support in which Stockbridge Primary School will operate in meeting 

additional support needs. The approach to support is illustrated through pathways as 

follows:  

  

• Pathway 1: Additional support provided with class    

• Pathway 2: Additional support provided within school   

• Pathway 3: Addition support provided within school with support from external 

services   

• Pathway 4: Additional support provided through alternative provision from a partner 

service 

• Pathway 5: Additional support provided through placement in a specialist setting 

(For detailed descriptions of each pathway see appendix 3) 

  

Support Approaches  

  

Pathway 1 

Responsible: Class teacher is responsible for carrying out the agreed action. 

 

• Differentiation of teaching and materials  

• Ensuring an appropriate learning environment   

• Use of an additional support plan  

• Identification and documentation of pupils not making appropriate progress with 

learning  

• Gathering and implementing advice from other agencies such as support for learning and 

partner services 

• Communication with parent and learner 

  

Pathway 2 

Responsible: Support for Learning teacher  

  

• Clear referral systems agreed with all staff 
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• Liaison with class teachers, parents and pupil prior to drawing up any plan for pupils with 

additional support needs and sharing planning as necessary  

• Evaluation and review of the impact of the provision made for pupils with additional 

support needs and the extent to which it meets their needs.  

• Individual/small group teaching: in class/withdrawal 

• Specific advice and/or support for learning  

 

  

Pathway 3  

Responsible: ASL team leader 

 

 Discussions with partner services and agencies 

 Child’s planning meetings 

 Individualised and coordinated planning i.e. ASP, IEP,CSP 

 Identify and meet staff development needs 

 

Pathway 4 

Responsible: ASL team leader 

 

 For children who are out of school but remain the responsibility of the school for 

example, long term/chronic ill-health, attendance, permanent exclusion. 

 The ASL team leader ensures that referrals are made to relevant agencies e.g. 

HOTS, Educational Welfare Services.    

 Pupils are discussed at ASL team meetings or at PSG meetings as appropriate. The 

ASL team leader ensures that relevant staff from HOTS or the Educational 

Welfare Services are invited to these meetings.  

 While these pupils are still on the school roll, the ASL team will be responsible for 

regular evaluation and review of the provision made. Appropriate planning will set out 

arrangements for recording, monitoring and reviewing progress. The ASL team will 

ensure close liaison between the school, partnership services and agencies involved 

and the pupil and parents.  

 

Pathway 5 

Responsible: ASL team leader 

 

 The ASL team and the school PSG keep all children with additional support needs 

under review. If there is evidence that a child is not responding to a range of 

interventions by the school and partnership services and agencies it may be 

necessary to consider applying for a special placement.   

 

The support received is based on a needs basis (see appendix 4) 
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Section 3 - The Additional Support for Learning Team  
  

All staff have a responsibility to ensure individual pupils are able to work towards meeting 

their full potential. In Stockbridge Primary School, the ASL team have specific roles and 

responsibilities in supporting learning. The team is as follows:  

  

ASL Team Leader (Head Teacher)  

Support for Learning Teacher  

Pupil Support Assistants 

 

Roles and Responsibilities in Supporting Learning  

  

The ASL Team Leader  

  

The Head Teacher, as the named person within the school (G.I.R.F.E.C) has ultimate overall 

responsibility for organising an appropriate response to learning needs within the school. 

They undertake a wide range of duties which include: 

 Encouraging the development of teaching methods which promote effective learning 

by all 

 Ensuring that the progress of pupils is monitored, recorded and reported to parents/ 

carers and others who have a right to know 

 Formulating policies and procedures to guide the requisitioning, use and protection of 

all resources, including teaching materials, equipment and accommodation 

 Overall responsibility for management of the A.S.L team 

 

Class Teacher  

 

Class Teachers have responsibility for all pupils in their class. Appropriate teaching 

programmes and teaching methods for all children will be implemented, within the curricular 

framework of the school, so that all children can learn at a pace appropriate to their needs, 

using materials suited to their levels of ability. In order to do this the teacher will:  

 To provide appropriate differentiated learning & teaching experiences  

 To manage and support Pupil Support Assistants 

 To be able to identify additional support needs as they occur and identify strategies 

to put in place at Pathway 1 (appendix 3). Use the referral form (appendix 2) to 

register concern about more persistent difficulties. 

 In the case of pupils who are supported by Pupil Support Assistants, to use that 

support creatively and effectively to raise the attainment of the children concerned. 

 In the case of pupils needing a higher level of individualised support, to use 

Individualised Education Programme (I.E.P) / Child’s Plan (G.I.R.F.E.C) and Child 
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Planning Meetings (C.P.Ms) to plan collaboratively with all those involved (e.g. school 

management, support staff from outside agencies, support services, parents / carers, 

pupils etc.) to ensure optimum support for pupils. 

 At Pathways 2 and 3 where pupils require a higher level of individualised support, to 

work collaboratively with the A.S.L team, support staff, outside agencies, parents and 

carers to establish the appropriate plan for the child.  

 To develop an awareness of their own CPD needs relating to additional support for 

pupils and in discussion with management agree appropriate CPD to help address needs. 

 To maintain class folder contain individual records for all pupils with additional 

support needs.  

 To liaise and consult with parents, appropriate staff & external services 

 

Pupil Support Assistants 

 

Pupil Support assistants are employed to support the raising of attainment and will work with 

teaching staff to support access to the curriculum by pupils who have been identified as having 

Additional Support Needs.  This support may include –  

 Supporting pupils with appropriate programmes of study etc. as advised by class 

teacher (Pathway 1), A.S.L teacher (Pathway 2) and partner services and agencies 

(Pathway 3).  

 Supporting pupils in the development of self-help skills and / or independence and the 

development of social skills – this may include supporting the pupil in the playground 

during breaks and on arrival at / departure from school. 

 Delivering specialised small support groups i.e. T.I.P (Therapy Inclusion Partnership) 

Groups, Social Communications Groups and Sensory Circuits etc. 

 Contribute information for review meetings. 

    

Pupil 

Under the Education (Additional Support for Learning) (Scotland) Act, 2009 (updated 2010) 

and National Practice Model (G.I.R.F.E.C) the school has a responsibilities to seek and take 

account of the view of children. Pupils should, 

 Have an understanding, if appropriate of the nature of their support needs and the 

strategies that are most effective in supporting those needs. 

 Be encouraged to evaluate their strengths, progress, achievements, relationships and 

support needs. 

 Contribute to the planning and evaluation of their learning and have the opportunity to 

share their views at relevant meetings. 

  

Parents / Carers 

 Under the Education (Additional Support for Learning) (Scotland) Act, 2009 (updated 2010) 

and National Practice Model (G.I.R.F.E.C) the school has a responsibilities to seek and take 

account of the view of parents. Parents should, 

 Be encouraged to become fully involved in the child planning process working in 

partnership with school and outside agencies. 
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 Be actively involved in supporting their child’s additional support needs at school and 

at home. 

 

Support Services and Outside Agencies 

 At Pathway 3 and as part of the child planning process it may be necessary to access 

additional support through outside agencies.  

The following services may be contacted - 

 The Educational Psychology Service 

 The English as an Additional Language Service (EAL) 

 The Visiting Teaching Support Services (VTSS) 

 The Hospital Outreach Teaching Services (HOTS) 

 The Community Paediatrician / School Nurse 

 The Speech and Language Therapy Service (SALT) 

 The Occupational Therapy Service (OT) 

 Child Adolescent Mental Health Service (CAMHS) 

 Dyselxia Support Services  

 Social Care Direct 

 Education Welfare Officer (EWO) 

 Information Technology ASfL 

 

See Partnership Diagram in Child Planning poster, City of Edinburgh Council (Appendix 6) 

 

Support for Learning Teacher  

  

Support for Learning teachers have five roles within the school:  

  

 Teaching: direct and co-operative teaching 

 Assessment 

 Consultation 

 Staff Development 

 Collaborative Working: Getting it Right  

 

The balance of the five roles will reflect the pattern of needs of pupils and the expertise of 

the staff involved. This may change from year to year.   

 

.  

1. Teaching: direct and co-operative teaching 

 

The Support for Learning teacher plans, delivers, records and evaluates lessons for groups 

of learners or for individual learners.  This may be done co-operatively, with a class teacher. 

 

Direct Teaching  

SfL teachers will carry out direct teaching either by withdrawing pupils to a separate room 

or teaching within the pupil’s own classroom, depending on the individual needs. Direct 
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teaching should be seen as a supplement to normal classroom experience, not as a 

replacement for any part of it. SfL teachers will provide guidance to class teachers and 

Learning Assistants for follow up work.  

The aims of direct teaching are: 

• Teach pupils who have not yet mastered basic literacy and numeracy skills 

and who need an intensive, structured programme to address difficulties  

• Teach in groups or individuals 

• Teach pupils with specific difficulties, who may have mastered early skills 

but who need individual teaching to make further progress  

• Teach pupils whose lack of concentration or behaviour in class is a barrier to 

their learning 

• Teach intensive programmes to attain specific outcomes 

 

Co-operative Teaching 

Where appropriate SfL Teachers work cooperatively with class teachers and learning 

assistants. Coordinated implementation of teaching methods and use of materials is in place 

to ensure effective and maximum progress.  

The aims of cooperative teaching are:  

• to work together to develop specific areas of the curriculum  

• to cater for the range of pupil abilities  

• to provide specific support for pupils with additional support needs  

 

Temporary Support   

 SfL teachers will provide short-term support for individual children with temporary 

additional support needs e.g. children who have missed school through illness or 

family circumstances or who are experiencing difficulties for whatever reason.  

 Short term provision will also be made for in-coming children who may require and 

benefit from support to help them settle into school and become familiar with the 

school’s programmes of work. 

  

2. Assessment 

 

The Support for Learning teacher is familiar with a range of assessment tools. 

Appropriate assessments are undertaken to provide baseline information, to inform planning 

and to track progress. 

• Assess pupils and communicate results of assessments to relevant staff. 

• Use specialist assessments. 

• Use the assessment results to reach conclusions about learners specific 

learning needs. 

• Use assessments to track progress and identify children who require 

additional support.  

 

3. Consultation 
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Management, teaching and support staff may consult with the Support for Learning teacher 

for advice on meeting a range of learning needs.  Consultation between parents and Support 

for Learning teachers will support the use of effective strategies in a range of contexts.  

Time is given at the beginning of each term to enable staff to collaborate with SfL teachers 

to set targets, share ideas, strategies and resources.  

 

The SfL teachers will:  

• Consult with the other members of the ASL Team   

• Consult with the class teachers and learning assistants on prioritising groups 

and individuals and on programmes of work and suitable resources  

• Select appropriate pathways of support for pupils 

• Consult with class teachers, learning assistants and parents/carers on the 

creation and management of pupil plans  

• Consult with Nursery or Child and Family Centre staff, relevant High School 

staff and Special School staff at times of transition for pupils with 

additional support needs  

• Consult with parents and carers  

• Consult with partnership services and agencies where appropriate  

 

 

4. Staff Development 

 

The Support for Learning teacher contributes to staff development by planning and 

delivering Professional Learning Opportunities. This may be 

at whole-school level or for individuals or groups of staff. Training may be provided within 

the Support for Learning teacher’s own school, at cluster level or city-wide. 

The Support for Learning Teacher will : 

 Play an integral role in curricular planning 

 Undertake relevant CPD training 

 Disseminate information to other staff members in C.A.T (collegiate activity time) 

time 

 Lead discussion groups on S.f.L issues 

 Be supported by management, class teacher and learning assistants in the on-going 

development of Support for Learning within the school. 

 Lead and participate in A.S.L cluster meetings and business seminars 

 

5. Collaborative Working: Getting it Right 

 

The Support for Learning teacher works collaboratively with Pathway 3 services and 

agencies to plan, deliver, record and evaluate interventions. This will be within the Getting It 

Right framework. 
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 SFL teachers may liaise with external agencies e.g. Educational Psychologist, Speech 

& Language Therapist, Occupational Therapist, E.A.L Teacher, VTSS teacher where 

they may:  

 Offer advice in planning & implementing programmes of work 

 Supplying aids 

 Collaboration in Child’s Plan and I.E.P targets 

 Assessment and review of special needs 

 Co-ordinate external agencies and other specialists to work co-operatively in school 

with named children e.g. Speech Therapy, E.A.L 

 Assisting the ASL team leader to make new referrals and updates for the 

Integration Support Audit  
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Section 4 - Gathering Information to Identify Needs  
  

Identification  

  

At Stockbridge Primary School we have developed a whole school approach to ensure we 

identify children’s additional needs as early as possible and put the support required in place 

effectively.  We identify children’s additional needs primarily through observations, 

assessments and discussions with parents, children and staff.  Through systematic and 

detailed records we are able to continually reflect on the support systems in place and 

adjust accordingly. 

  

 

Assessment  

  

Assessment is an ongoing process at Stockbridge Primary School. This is to ensure the 

support in place is as effective as it can be. 

 

At Pathway 1, information will be gathered by the class teacher and/or parent/carer 

using both informal and formal class assessment, standardised testing and observation. 

  

At Pathway 2, school staff and parents will gather information collaboratively. This 

information may come from a variety of sources e.g. observations, standardised 

testing, other formal / informal assessments, Wellbeing concern forms and 

information from partnership services and agencies. 

  

At Pathways 3 and 4, if specific difficulties are suspected, the procedures for 

assessment are often not discrete - recent research indicates that the co-existence 

of more than one difficulty is not uncommon. A range of outside agency staff will be 

involved in directly assessing and /or supporting school staff in carrying out 

appropriate assessments. Class Teachers may find the checklists found in appendices 

useful. 
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Section 5 - Planning to meet individual needs   

  

Introduction  

  

In Stockbridge Primary School we ensure we meet learner’s needs by planning for each 

child.  We create specific plans depending on the needs of the child, which are listed below.  

In order to create these plans we hold Child Planning Meetings.  There is a specific format 

to these meetings (see appendix 6).  These meetings allow everyone involved, the pupil, 

teachers, parents and professionals to meet and discuss the pupil’s needs.  These meetings 

give everyone involved a platform to express what is going well for the learner, any 

concerns, the strategies currently in place, future support and both learning, behavioural 

and personal outcomes and intentions for the pupil.  It is an opportunity for professionals to 

meet and discuss their role in the pupil’s education and to ensure everyone is clear of the 

support in place. 

  

Assessment of Needs  

Class teachers submit wellbeing concern forms identifying their concerns for a particular 

child.  If appropriate an Assessment of Needs (appendix 5) will be completed by the Support 

for Learning teacher along with the class teacher, child, parents and partnership agencies as 

appropriate.  The Assessment of Needs will identify specific targets and support required.   

 

Additional Support Plan (ASP) 

An additional support plan outlines the nature of a pupil’s additional support needs, the 

factors affecting learning and the approaches to be used.  The learner with an ASP does not 

require detailed individualised learning outcomes to be set.  The plan is used by a number of 

staff to ensure a consistency of approach to remove or minimise barriers to learning. The 

learner with an ASP The ASL team makes the final decision as to whether or not an 

additional support plan is required.  

  

Individualised Educational Programme (IEP)   

An I.E.P is a planning mechanism to support pupils who require individualised learning targets. 

An I.E.P contains the targets to be achieved by the child and, where appropriate, 

information from a supporting learning profile or health care plan can inform and complement 

the targets and information on the I.E.P.  In Stockbridge Primary School we use Seemis 

(school computer database) to support the creation of our I.E.Ps and these will be reviewed 

throughout the year. 

  

Health Care Plan  

  

A health care plan is drawn up for any child who:  
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• requires individualised care   

• has a medical condition or  

• is on medication which impacts on their day-to-day life and which requires support.  

  

  

Care Plan  

  
If a child or young person is ‘looked after’ or ‘looked after and accommodated’ they have a 

care plan which is drawn up by their social worker, in consultation with the child or young 

person, parents, carers, school staff and other significant agencies and individuals. This plan 

is shared with the ASL team and other members of staff as appropriate.    

  

Coordinated Support Plan  

  

The coordinated support plan (C.S.P) is a statutory document that supported the planning, 

monitoring and review of provision for a small number of children who have additional support 

needs.  A C.S.P is required where a pupil’s school education requires significant additional 

support from more than one agency on a long term basis. 

 

In Stockbridge Primary School the criteria used to identify pupils for whom a C.S.P would be 

required as per Education (Additional Support for Learning) (Scotland) Act 2009 (updated 

2010) and are given below: 

 

 The education authority is responsible for the pupil’s school education 

 The pupil has additional support needs which arise from one or more complex factors 

or from multiple factors 

 These needs are likely to continue for more than a year 

 The pupil requires significant additional support from the education authority 

exercising its functions relating to education 

 The pupil’s school education also requires significant additional support from the 

education authority exercising any of their other functions e.g. social work or from 

another appropriate agency e.g. health 
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Section 6 - Communication  
 

SfL Forward Plan 

The following documents can be found in the Support for Learning Forward Planning Folder, 

which are held by each class and updated regularly: 

 

 A record for each class detailing the children receiving support for learning (this will 

be found in class teachers’ files also). 

 A record for each class detailing any assessments undertaken by each child. 

 A pupil support summary for all children with more significant needs i.e. Child’s Plan, 

I.E.P or C.S.P  

 CPM Dates 

 Pupil Support Assistant forward plans. 

 Support for Learning forward plans. 

 Minutes of consultation meetings with class teachers 

 

 

  

Communication in Class 

Where one or more learning assistants are working in class under the support and 

management of the class teacher good communication is essential. This is supported 

through:  

  

• Informal communication in class  

• Specific time being made available for formal discussion and planning  sharing of all 

additional planning e.g. additional support plans, IEPs etc.  

• Written communication  

  

Communication within School 

  

• Regular ASL team meetings  

• A referral system in place. 

• Timetabling specific times for liaison and consultation between school staff and school 

staff and professionals from partnership services and agencies  

• Ensuring information on individual children with additional support needs is shared with 

relevant staff through meetings, plans and evaluations.  

• Ensuring that information on individual children with additional support needs is passed 

on at times of transition  

  

Communication with partnership services and agencies  

  

The school communicates with partnership services and agencies through child planning 

meetings. The ASL team leader chairs regular CPM meetings to meet the needs of specific 

individuals.  
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Meetings with individual professionals also take place formally and informally, where 

required to meet the needs of individual children with additional support needs.  

  

Communication parents/careers 

 .  
Communication with parents and carers takes place both formally and informally:  

  

• In person  

• By telephone, email or letter  

• At CPM meetings  

• At parent consultation meetings  

  

Parents and carers are always invited to formal meetings where their child’s additional 

support needs are being discussed and reviewed. Every effort is made to ensure their 

attendance at these meetings.  
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Section 7 - Transitions  
  

ASL team leader oversees transitions between classes for all children with additional 

support needs and ensures time for planning and information sharing, as appropriate.   

  

 

When a child with additional support needs leaves school, the ASL team leader ensures all 

relevant information on the child’s needs is collated and passed on to the new school as 

quickly as possible.   

  

When a child with additional support needs enrols in the school, the ASL team leader 

ensures that the previous school is contacted as soon as possible and that information is 

passed on and shared with all relevant staff.  

 

When Primary 7 pupils with additional support needs transfer to secondary school the 

SfL/Transition Leader are invited to Child Planning meetings so all relevant information is 

passed on. 

  

  

  

 

 

 

 

 

 

 

 



 

Appendix 1 
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Appendix 2 

Pathway to Support 1: Additional support needs met within the class   

Triggers    

  

Gathering Information  to 
Identify Needs  
  

  

  

Action to Improve  

 Progress in Learning  

  

  Recording and  Reviewing 

Progress  

• Evidence to suggest the 

pupil needs support to 

make progress 

appropriate to age and 

ability.  

  

This could be due to a 

range of factors including:  

• learning  

• social/emotional  

• behaviour  

• medical/health  

• learning environment  

• gifted and talented  

• attendance  

• EAL  

  

  

  

 

 

Gathering information to 

identify needs through:  

  

• observations and 

assessments from  

school staff  

• information from 

parents/pupil  

• review of the learning 

environment  

• records  

• referrals  

May be achieved through:  

  

• changing the learning environment  

• strategies agreed and recorded  

e.g.  

o individual/small group teaching 

o peer support/buddying/paired 

reading  

o directed support from - 

learning assistant/nursery 

nurse/bilingual support 

assistant.   

• monitoring attendance   

• EAL support   

• setting appropriate targets  

• staff development   

• Differentiation 

• Coloured Paper 

• Writing Frameworks 

• Learning assistant scribing/keeping 

pupil on task 

Recording and reviewing progress 

through:  

  

• documenting the need, impact 

on learning, approaches used 

and evaluation of progress, 

using Edwrite 5 or equivalent   

• communicating with parents, 

pupil, colleagues, informally 

e.g. in the playground, by 

phone, e-mail or letter 

formally e.g. by specific 

appointment or at Parents 

consultations.  

  

  

 

Responsibility  

  

Class/Subject Teacher is responsible for carrying out agreed action 
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Pathway to Support 2: Additional support needs met within the school  

  

 Triggers    

  

Gathering Information  to 
Identify Needs  
  

  Action to Improve  Progress 

in Learning  

  Recording and  Reviewing 

Progress  

  

  

  

  

Evidence of ongoing 

concern about the 

learning expected for 

pupil’s age and ability 

Evidence at or prior to 

enrolment in Nursery or 

school that in class 

support will be 

insufficient to meet  

pupil’s additional 

support needs An 

event in a pupil’s life 

which impacts on 

their learning and 

requires support at 

school level  

Gathering information to 

identify needs through:  

  

• professional 

observations and 

assessments  

• information from 

parents/pupil  

• records  

• referrals  

May be achieved through:  

  

• Changing the learning environment   

• Strategies agreed and recorded  

e.g.  

  Additional support plan/ 

IEP/Behaviour/Health Care Plan  

 on report to SMT   

 withdrawal for support  

within school   peer 

support/buddying/paired reading  

  planned parental contact  

  specific programmes of 

intervention   

  EAL Support  

• seeking informal advice from 

external support services  

• staff development  

Recording and reviewing progress 

through:  

  

• the framework of 

individualised planning  

• formal communication with 

pupil, parents, school staff and 

other professionals with 

appropriate documentation  

  

 

Appropriate person from the school’s ASL Team e.g. SMT, SFL Teacher, Support for Pupils Teacher, Behaviour   Co-ordinator   
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Pathway to Support 3: Additional support needs met within the school with support from partnership services and agencies  

  

 Triggers    Gathering Information  to 

Identify Needs  

  Action to Improve  

 Progress in Learning  

  

  Recording and Reviewing 

Progress  

  

  

Evidence that support 

from external services 

is required to enable 

appropriate progress in 

learning  

  Gathering information to 

identify needs through:  

  

• documented evidence 

which demonstrates that, 

despite appropriate 

targets and support 

within school or previous 

placement, little or no 

progress has been made.  

• information from 

parents/pupil  

• relevant information 

from external support 

services including formal 

plans e.g. Care Plans, Care 

Coordination Plans  

• records & referrals  

May be achieved through:  

  

• the school arranging a PSG meeting 

with relevant external support 

services to identify next steps  

• the record of the meeting detailing 

the responsibilities of the 

appropriate services to provide a co-

ordinated approach to support the 

pupil’s learning.  

• individualised planning e.g.  

Additional Support  

Plan/IEP/Behaviour/Health Care  

Plan and, where appropriate, a CSP, 

all of which coordinate the support  

• staff development  

  

Recording and reviewing progress 

through:  

  

  appropriate plans which set 

out arrangements for 

recording, monitoring, and 

reviewing progress   

  

All plans detail timescales for 

reviewing progress.  

Responsibility  

   

 Member of school SMT who has lead responsibility for individualised planning 
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Appendix 3 

Stockbridge Primary School 

Referral to Support for Learning 
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Stockbridge Primary School 

Referral to Support for Learning 

 

Pupil Name                                                 Date of Birth                                          Class Teacher                                                       Class 

 

Pupil Profile: include strengths, attitude to work and type of learner : 

 

 

 

 

 

Area of Concern: Please list the concerns  (using the well-being indicators may help to identify the areas involved): 

 

Approaches tried at Pathway 1. E.g. Up, up and away, Circle Document and Literacy and Dyslexia Pack, (Please attach completed forms) : 

 

 

 

 

 

ASL Team Action: 
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Appendix 4 

ASN Assessment Examples of intervention and Approach 

Autism Spectrum Disorders Speech and language  

GP  

Educational Psychologist 

CAMHs 

Visual support e.g. visual timetable  

Emotional and communication e.g.  

Social stories 

Behavioural support e.g. behaviour plans 

VTSS 

Spectrum 

PSA support  

Co-ordination Disorder Occupational Therapist TIPs 

Slopping board 

Pencil grip 

Dyslexia We are a proud to be a Dyslexia friendly 

school and we are able to provide most of our 

support within the class.  Class teachers are 

aware of strategies for each individuals and 

facilitate these within the class, pathway 1 

support (appendix 7).  Support for Learning 

provide advice and resources for class 

teachers and learners to support children 

with Dyslexia in class. 

 

To determine if a child does have Dyslexia a 

lengthy cyclical process of assessment much 

be followed. 

 

If a child is referred to support for learning 

because there are concerns they are 

demonstrating dyslexic tendencies, the first 

step is to hand both the teacher and the 

parent a ‘Literacy and Dyslexia checklist’ to 

be completed.  Once this has been completed 

the ASL team will look at the checklist to 

Most support is given within class: Pathway 1 

-ICT support 

-Spelling support (precision teaching, SOS) 

-Personal spell checkers 

-Common word mats 

-Sound ruler 

-Coloured overlay 

-Writing frames 

-Personal timetables/checklists 

 

Support may be required through Pathways 2 

and 3 

-SfL sessions 

-In some instances a referral may be made to 

the Literacy and Dyslexia service for advice. 

 

It does not take a diagnosis of Dyslexia for 

the child to receive the support they need.  

The child will already be receiving support 

appropriately. 
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see what difficulties are being demonstrated 

and so what support to put in place.  

 

We look at the learner’s history, what 

support has been implemented previously and 

what was the impact.  We also look at the 

current support strategies we are putting in 

place what is working and what isn’t.  This 

information is used alongside evidence from 

in class, observations and work as well as the 

completed checklists.  If the evidence 

indicates that the pupil is exhibiting specific 

difficulties the Support for Learning teacher 

will decide to assess further. 

 

The Support for Learning teacher will begin 

to fill out the Literacy Difficulties Summary 

Framework in order to collate all the 

evidence.  The learner, parent and teacher’s 

views will be recorded alongside all the 

evidence collected above.  The Support for 

Learning Teacher may decide to do further 

standardised testing to gather more 

evidence.  Once the framework has been 

completed the Support for Learning teacher 

will bring it to the ASL team to make a 

decision on whether the learner’s needs are 

the result of Dyslexia.   

Attention Deficit Hyperactivity Disorder GP Movement breaks 

Close proximity to teacher 

Visual prompts 

Emotional/Social/Behavioural difficulties CAMHs 

Educational Psychologist 

Social stories 

Chameleon Club 

Behaviour/Reward charts 
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Social group work 

PSA support 

 

 

 

This is not an exhaustive list.  A child may have an additional need which is a result of a change in circumstances for example bereavement.  A need 

may be ongoing or only require a short block of support. 
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Appendix 5 

http://www.edinburgh.gov.uk/downloads/file/2038/child_planning_support_materials 

 

 

 

http://www.edinburgh.gov.uk/downloads/file/2038/child_planning_support_materials
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Appendix 6  

 

Child Planning Minutes 

http://www.edinburgh.gov.uk/downloads/file/1035/childyoung_persons_plan_and_minute_of_meeting 

 

  

http://www.edinburgh.gov.uk/downloads/file/1035/childyoung_persons_plan_and_minute_of_meeting
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Appendix 7 

Assessment of Need 

http://www.edinburgh.gov.uk/downloads/file/1030/assessment_of_need 

 

 

http://www.edinburgh.gov.uk/downloads/file/1030/assessment_of_need
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